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Identifying the Desired Result and Connection to Vision
	Grade Level
	6th Grade

	Unit Title
	Ancient Athens and the Iroquois Confederacy: Similarities and Differences of Democratic Principles

	Program of Study
	Alberta Social Studies Program of Study

	Big Idea
	These two societies with different cultures, a world apart, and of a different time, shared democratic principles of participation, equity, and fairness. 	Comment by Thomas Hureau: I wanted the Venn diagram

	Enduring Understanding
	Seeks to leave the enduring understanding that: 
· Democracy reflects the values and beliefs of a society. 
· Participation and equality can be expressed differently. 
· Cultural context challenges how fairness is understood. 
· Comparing Athens’ and the Iroquois Confederacy’s democratic systems shows there is no sole model way to govern democratically.  

	Connection to Personal Vision
	My personal vision of the lesson is connected to the program’s rationale and philosophy in that students learn to see the importance of democracy in Canada and themselves as valuable participants in a governing system that requires mindful participation to be fair and equitable.  
Connection to Program’s Rationale: "Grade 6 students will broaden their understanding of democracy in the Canadian experience and develop an awareness of the active role that engaged citizens can play within the democratic process” (Alberta Education, 2005, p. 69). 

	Essential Question
	Guiding Question:  What are the fundamental principles of democracy, and why are they so important? 

	Connection of the Unit and Lesson Plans to the sought Learning Outcomes: 
· What the students will learn
· What they will be able to do 
· What they will appreciate 
	Learning outcomes for the overall unit concerning the Alberta Curriculum 2005: 
Knowledge: 
· 6.2.3 Analyze the structure and functions of the democratic system in ancient Athens (Alberta Education, 2005, p. 73); 6.2.4 Analyze the structure and functions of the Iroquois Confederacy (Alberta Education, 2005, p. 73).
· Students examine each system’s organization, citizen roles, and decision-making processes.
Skill: 
· 6.S.1 Apply critical thinking and comparison to evaluate fairness, equity, and participation in democratic systems (Alberta Education, 2005, p. 74).
· 6.S.1 Students engage in role plays and reflective writing comparing both systems (Alberta Education, 2005, p. 74).
· 6.S.2-3Apply historical thinking to analyze the context of the given time period and geographic distance (Alberta Education, 2005, p. 74). 
· 6.S.5 Cooperate to build a Venn diagram with a common goal (Alberta Education, 2005, p. 75)
Value: 
· 6.2.1 Appreciate the relationship between the values of a society and its model of government (Alberta Education, 2005, p. 73). 
· 6.2.4 Students explore how Athenian and Iroquois societies shaped governance through cultural values (Alberta Education, 2005, p. 73).




Determining the Acceptable Evidence of Learning: Summative Assessment Task Overview
	Summative Assessment Task: 
	How this demonstrates deep understanding of the Big Idea: 

	The Performance Task’s Knowledge Outcome: 
	Knowledge of each democratic example and describe them, considering participation, equity, and fairness.  

	The Performance Task’s Skill(s) Outcome: 
	Critical thinking skills by evaluating what aspects each system of democracy has to itself and what it shares in common with the other.  

	The Performance Task’s Value(s) Outcome: 
	Appreciate the strengths and weaknesses of both democratic examples and reflect on how their societies’ culture values shaped governance. 

	The Performance Task’s Communication: 
	Organizes and communicates ideas clearly and coherently. 



Lesson 5: Comparing Systems — Athenian Democracy and the Iroquois Confederacy
Performance Task Overview
	The summative task is designed to have class collaboration (a reflection on the consensus-based democratic ways of Iroquois Confederacy).  Sudents get to add aspects they feel are important to the Venn diagram based on alignment with Athenian or Iroquois principles, or both.  This is a way to show the distinction between the two, while highlighting their similarities and commonalities.  The Venn diagram is left on the board so that students can copy it down on their own and create a mind map or write a reflective essay.  Each reflection can be either passed in at the end of class or finished at home as an exit slip.  
Why This Task Matters
	This activity demonstrates a deep understanding of democracy as a living idea shaped by culture and values.  By comparing Athenian and Iroquois governance, students learn that there is no single model of democracy, and that fairness, equity, and participation look different in different societies.  Students connect historical systems to present-day concepts of inclusion and shared decision-making—developing empathy, cultural awareness, and civic literacy.

Determining the Acceptable Evidence of Learning: Summative Assessment Task Rubric 
	Criteria 
	Criteria
	Excellent evidence of deep understanding

	Knowledge
(6.2.3, 6.2.4)
	Demonstrates understanding of the democratic structures, functions, and decision-making processes of ancient Athens and the Iroquois Confederacy. 
	· Provides and insightful explanations of both systems.
· Describes each system’s roles of classes/groups/appointments in the decision-making processes.

	Skills: Critical and Historical Thinking
(6.S.1, 6.S.2–3, 
6.S.5)
	Applies critical thinking to compare and evaluate both democratic systems using historical and cultural context AND the strengths and weaknesses of each. 
	· Constructs well-reasoned logic that highlight both similarities and differences between both forms of governance. 
· Discusses relevant strengths and weaknesses to each form of government. 

	Values: Appreciation and Reflection
(6.2.1, 6.2.4)
	Reflects on how cultural values shaped governance in both societies and appreciates diverse expressions of democracy.

	· Identifies and articulates underlying values (e.g., equity, fairness, and participation) that shaped democracy. 
· Demonstrates empathy and understanding of differing societal contexts separating the two. 

	Communicat-ion and Organization
	Organizes and communicates ideas clearly in both oral and written forms, showing coherence and precision.

	· Writing is well-organized, clear, and engaging, demonstrating fluency and command of academic language.
· Uses evidence and examples from the class Venn diagram and prior lessons to support points.



Description of how to fulfill the reflection requirements
	You will write an (A) essay or create (B) annotations added to a copy of the Venn diagram comparing both systems of government, tying in these points, referencing the Venn diagram built in class and lessons learned from previous classes: 
Identify and describe which values shape democracy. 
Provides insightful explanations of both systems.
Describes the roles of classes/groups/appointments in the decision-making processes. 
Highlight both systems’ similarities and differences.  
Highlight both systems’ strengths and weaknesses and how that might impact governance. 

Learning Plan Instructional Sequence
	Lesson #
	Connections to the Learning Outcomes: 
What is the Primary Objective of this lesson? 
	Directions for teacher and protocols for students: 
What are the primary activities in each lesson?
	How to assess whether learning has occured: 
What are the exit slips for evidence of learning and understanding? 

	Lesson 1
	What Is Democracy?
Define democracy and identify core values.
Primary Objective: Students will understand the basic principles of democracy and how they manifest in different societies, focusing on ancient Athens. 
· 6.2.1 - Appreciate the relationship between the values of a society and the model of government adopted within a society.
	Discussion: Introduce the concept of democracy
The teacher will introduce the topic of democracy with optional videos Discuss what students think democracy means and its importance	Comment by Thomas Hureau: ( https://teachers-ab.libguides.com/socialstudies6/participation  ).
Preferably, start with video on democracy and follow up questions: 	Comment by Thomas Hureau: The video by CrashCourse ( https://www.youtube-nocookie.com/embed/qz2-X1LrOPgcovers ) much of the theory (even if it is ultimately American focussed, it acknowledges 36 other democratic nations in the view). It covers: critiques, history, forms, challenges, and radicalism).  It covers republican, liberal, and deliberative forms, risks, etc.  This is great for developing a mind map.  It is also funny and modern, and conveniently 12 minutes long which is great for keeping it short in order to further class discussion. Another film that is Canada centered which is only 3 min long and doesn’t cover as much, leading much up to the teacher to discuss: (https://www.youtube-nocookie.com/embed/bC-zdFYIzZY )

· “What IS democracy?”
· “What makes it a good way of governance?” 
Students will attempt to the best of the ability to answer these questions and the teacher will write down the student’s responses on the board, they are scaffolding for their group discussions. 
Follow up with making note of Principles as: equity, participation, and fairness.  	Comment by Thomas Hureau: I want this to specifically be covered at the beginning in order to be a focal point for each lesson, culminating in the summative assessment of lesson 5.  This is important to the curricular outcome.  
Group Activity: In small groups, students will create a mind map of democratic values they can think of and how they can be explained (e.g., laws, equity, justice, participation, fairness, and anything else that is on the board is fair game).	Comment by Thomas Hureau: I wanted them to get in the habit of developing critical thought and analysis as their skill that will be assess in lesson 5. 
	Exit Slip:
Because the lesson will be short on time, student group presentations will be up to the teacher, but each group will hang their mind map (collection of democratic principles, challenges, forms, and history) in the class for reference to everyone for the Summative Assessment of Lesson 5. 
Differentiation: 
· Sentence starters for prompting.  
· Visual aids for EALs. 	Comment by Thomas Hureau: The videos are suggestive
Technology: 
· Use the digital mind mapping tool “Padlet”.  

	Lesson 2
	Government in Athens
Explain Athenian structure and citizen participation.
Primary Objective:
Students will analyze the structure of government in ancient Athens and how it provided opportunities for citizen participation.
· 6.2.3 - Analyze the structure and functions of the democratic system in ancient Athens.
	Lecture: Overview of the Athenian ways video.  	Comment by Thomas Hureau: (video: https://www.youtube-nocookie.com/embed/0fivQUlC7-8 was provided by https://teachers-ab.libguides.com/socialstudies6/greekdemocracy )
The teacher will provide slides (https://docs.google.com/presentation/d/1vImkLvciG6DljukzUbNVPxcjYC9S3qoZPD-0GkDTz4Y/template/preview ) covering:
Who?
What did they do?
Where did they meet?
How often?
Who was not included?
For all three sections of government: Assembly, council of 500, and the Magistrate.
A great video of 3 min (https://www.youtube-nocookie.com/embed/9OWHVr1Bkjc ) on ostracism and voting methods in Athens. 

The teacher: will play the video (s) and then will provide slides covering: 	Comment by Thomas Hureau:  https://www.youtube-nocookie.com/embed/0fivQUlC7-8 	Comment by Thomas Hureau: (https://docs.google.com/presentation/d/1vImkLvciG6DljukzUbNVPxcjYC9S3qoZPD-0GkDTz4Y/template/preview ) 	Comment by Thomas Hureau: For all three sections of government: Assembly, council of 500, and the Magistrate.

1. Who?
2. What did they do?
3. Where did they meet?
4. How often?
5. Who was not included?
The students will makes notes on the video.  Finally, following along with the slides show, will play along with the slides to guess the questions before the answers come up on the slides.  
Group Work: Students will fill out the “Decision Making Matrix” table provided by the teacher to make notes on ways this democracy was performed… to be used as a reference in the summative assessment of Lesson 5.  	Comment by Thomas Hureau: (https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fwww.learnalberta.ca%2Fcontent%2Fssblm%2Fword%2Fdecisionmakingmatrix_blm.doc&wdOrigin=BROWSELINK
	Exit Slip:
Students will retain the notes they made on the lecture & fill out the matrix resource for use in the Summative Assessment of Lesson 5. 
Differentiation: 
· Scaffolding the government structure. 
Technology: 
· Use of the video(s) for an overview before teacher lead discussion with the slide show. 
· Use the interactive diagram tool “Canva”.   

	Lesson 3
	Citizenship & Class
Explore identity and status in Athenian society.
Primary Objective:
Students will explore how identity, status, and class structure impacted citizenship in ancient Athens.
· 6.2.3 - Analyze how identity, status, and class structure impacted citizenship in ancient Athens.
	Social Class Review: 
Analyze different groups in Athenian society (citizens, metics, slaves).
The teacher will make a list of the groups (male citizens, semi- free labourers, women, children, slaves, and metics) on the board as prompts for students to write down as headings and look for key points in the film(s) to make notes. 	Comment by Thomas Hureau: A great video is  (https://www.youtube-nocookie.com/embed/3DTjoa3IC_Q ) which also covers Pericles and Draco (ending of Kings as rulers).  
The review of the role of women (https://www.youtube-nocookie.com/embed/aYB29yQjpUs ) covers the role of women in Athens. 
The most comprehensive and yet compressed enough to work with limited time is the article ( https://www.worldhistory.org/article/483/ancient-greek-society/) for covering the following groups: male citizens, semi- free labourers, women, children, slaves, and foreigners (metics).  It covers the first class (aristoi), the second-class (perioikoi), and the third-class. 


Reporter Interview Questions: 
Students will take on roles as reporters and think of questions they would ask different social classes and groups (listed on the board), to discuss rights and responsibilities.  These questions need not be answered.  The teacher will give formative feedback to the groups while they work for construct questions. 	Comment by Thomas Hureau: These are good questions to shed light on knowledge and critical analysis of what inequities exist between different classes of people in Athens.
	Exit Slip:
Reporter questions serve as a reflective entry on how social status affected the rights of citizens in Athens which will come to use in the Summative Assessment of Lesson 5. 
Differentiation: 
· You may choose to set them up as a “news crew” who work in small groups to ask these questions. 
Technology: 
· Use of the video(s) for an overview. 
· “Google Docs” can be used for recording private reflection shared with the teacher.  

	Lesson 4
	Iroquois Confederacy
Understand consensus-based governance.
Primary Objective:
Students will analyze the structure of the Iroquois Confederacy and how consensus-building was used in decision-making.
· 6.2.4 - Analyze the structure and functions of the Iroquois Confederacy.
	Investigation: Introduction to the Iroquois Confederacy and its structure.
The teacher will provide the website for which the students can access to follow the flow of action in the democratic process with the teacher on the board. 	Comment by Thomas Hureau: (https://www.haudenosauneeconfederacy.com/government/ )
They will also research the roles of the Grand Council, the Chiefs, the Clan Mothers, and the Faith Keepers 	Comment by Thomas Hureau: ( https://www.haudenosauneeconfederacy.com/government/ )
Group Activity: (call back to Lesson 2)…Students will fill out the “Decision Making Matrix” table provided by the teacher to make notes on ways this democracy was performed.  To be used as a reference in the summative assessement of Lesson 5.	Comment by Thomas Hureau: (https://view.officeapps.live.com/op/view.aspx?src=https%3A%2F%2Fwww.learnalberta.ca%2Fcontent%2Fssblm%2Fword%2Fdecisionmakingmatrix_blm.doc&wdOrigin=BROWSELINK )
	Exit Slip:
Teacher will present flowcharts to the class, explaining how consensus differs from majority rule on the board but the students will create their own for future reference and fill out the matrix resource for use in the Summative Assessment of Lesson 5.
Differentiation: 
· Group assignments based towards supporting diverse learners.
Technology: 
· The teacher can use the board or a shared document on Google Docs or Canva for creating a flowchart for students to follow.  In circumstances where access to individual tech such as laptops or pads, the students can independently research the governing process themselves.  

	Lesson 5
	Comparing Systems
Compare and evaluate democratic ideals.
Primary Objective:
Students will compare the democratic ideals of ancient Athens with those of the Iroquois Confederacy.
· 6.2.4 - To what extent did the decision-making process within the Iroquois Confederacy reflect democratic ideals of equity and fairness?
	Class Discussion: The teacher will draw two intersecting circles to create a Venn diagram for the Athenian and Iroquois Confederacy examples of democracy.  With feedback from the class via student participation, the teacher will copy down (onto the applicable areas on the Venn diagram) the points made by the class.  The class will have a scaffolded format by which to fulfill their summative assessment… 
Reflection: The students will individually write an essay or draw a mind map comparing the two systems, following the Venn diagram provided on the board.  
	Exit Slip:
The exit slip will be the summative essay or mind map created by each individual student post development of the Venn diagram. 
Differentiation: 
· Venn diagram, class discussion, and main points on the board should help with scaffolding and diverse learners. 
· Students can choose to express their knowledge in one of two ways, through essay or by mind map.  
Technology: 
· The teacher will need access to a white board to draw the Venn diagram while students may choose to use paper or electronic submission for the essay.  Use another tab for creation of the reflection in “Google Docs” if done electronically.   
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