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Teaching Quality Standard – Evidence from e-Portfolio - Reflection – Potential Areas for Growth 
  
Name: Tommy Hureau 
  
Link to ePortfolio: https://tommyhureau1.wixsite.com/tommy 
  

The Teaching Quality Standard:  
Quality teaching occurs when the teacher’s ongoing analysis of the context, and the 
teacher’s decisions about which pedagogical knowledge and abilities to apply, result 

in optimum learning for all students.  

Competency 1. Fostering Effective 
Relationships 
A teacher builds positive and productive 
relationships with students, parents/guardians, 
peers and others in the school and local 
community to support student learning.  
Achievement of this competency is 
demonstrated by indicators such as:  
a. acting consistently with fairness, respect and 
integrity;  
b. demonstrating empathy and a genuine caring for others;  
c. providing culturally appropriate and meaningful opportunities for students and for parents/guardians, as partners 
in education, to support student learning;  
d. inviting First Nations, Métis and Inuit parents/guardians, Elders/knowledge keepers, cultural advisors and local 
community members into the school and classroom;  
e. collaborating with community service professionals, including mental health, social services, justice, health and 
law enforcement; and  
f. honouring cultural diversity and promoting intercultural understanding.  

 

 

Reflection 
	 In my current school setting, I prioritize building foundational relationships by greeting 
students daily at the entrance.  By shadowing my partner teacher, I have refined my ability to 
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connect names with faces, a practice that intentionally sets a welcoming tone for the learning 
day.  This consistent presence at the door serves as a "soft entry" that fosters a sense of 
belonging and allows me to gauge student readiness before formal instruction begins.

During a unit on pre-confederation Canadian history, I leveraged my French Immersion 
background to deepen student understanding of societal designations.  When introducing terms 
such as Coureurs de Bois and Filles du Roi, I moved beyond rote memorization by breaking 
down the linguistic roots of the words.  This cross-curricular approach helped students visualize 
the roles of fur trade pioneers and the settlers of New France more vividly.  By bridging the gap 
between language and history, I provided students with the cognitive tools to make meaningful 
connections to the past, ultimately enhancing their engagement with the curriculum.

Strengths
My primary strength lies in my ability to cultivate an inclusive, relationship-based 

learning environment while leveraging my specialized linguistic background.  I believe in the 
power of relationships developed between students, the teacher, and the classroom overall to 
build a microcommunity where students feel safe to be themselves.  By consistently greeting 
students and engaging in intentional daily interactions, I build the mutual trust necessary for 
a productive classroom climate.

Furthermore, my French Immersion background allows me to implement a unique 
cross-curricular approach to Social Studies and Literacy.  I excel at deconstructing complex 
historical terminology—such as those found in New France and fur trade studies—to provide 
students with deeper conceptual clarity.  This dual focus on emotional safety and academic depth 
ensures that I meet diverse learner needs.  My commitment to professional growth is further 
evidenced by my proactive alignment with the Alberta curriculum, ensuring that my instructional 
design is both culturally responsive and standards-based.

Potential Area of Growth
For my professional development, I’d like to expand on my instructional repertoire 

regarding the authentic representation of Indigenous Peoples’ histories, perspectives, and 
contributions.  I would like to move beyond surface-level inclusion toward a more deeply 
integrated approach that honours the lived experiences of First Nations, Métis, and Inuit peoples.  
I know that there are small pedagogical improvements that make a great deal of difference to the 
interaction of students with their environment.  Some of these are based in Indigenous ways.  I’d 
like to learn their background so I can better call attention to them and honour the Indigneous 
Peoples who’ve carried these pedagogical practices forward.  

To achieve this, I intend to engage in continuous professional learning and community 
consultation to ensure the resources I bring into the classroom are accurate and culturally 
sensitive.  By building my confidence and pedagogical "charisma" in this area, I aim to 
facilitate meaningful classroom dialogues that challenge stereotypes and foster empathy.  
Developing this competency is essential not only for meeting professional standards but for 
preparing my students to be informed, respectful citizens within a pluralistic society.
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Competency 2. Engaging in Career-Long Learning 
A teacher engages in career-long 
professional learning and ongoing critical 
reflection to improve teaching and learning.  
Achievement of this competency is 
demonstrated by indicators such as:  
a. collaborating with other teachers to build 
personal and collective professional 
capacities and expertise;  
b. actively seeking out feedback to enhance 
teaching practice;  
c. building capacity to support student 
success in inclusive, welcoming, caring, 
respectful and safe learning environments;  
d. seeking, critically reviewing and applying educational research to improve practice;  
e. enhancing understanding of First Nations, Métis and Inuit worldviews, cultural beliefs, languages and values; and  
f. maintaining an awareness of emerging technologies to enhance knowledge and inform practice.  
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Reflection
Early in my practice, I took my pedagogical cue from my partner teacher to engage 

students with open-ended questions with the goal of sparking critical thinking.  However, I 
recognized the limitations of a passive, slide-show-centric approach to historical instruction, 
specifically during a lesson on the Revolutionary War.  Critically reflecting on the low student 
engagement, I pivoted my strategy for the War of 1812.  I designed an interactive digital 
scavenger hunt using The Canadian Encyclopedia as a primary research tool.  This shift 
transformed the lesson from a lecture into a student-led inquiry where learners worked 
collaboratively to complete competitive tasks.  This served as a dynamic form of formative 
assessment, allowing me to monitor progress in real-time.  By moving away from static 
presentations and toward technology-enhanced, active learning, I successfully applied 
educational research regarding student agency.  This experience reinforced the value of ongoing 
reflection: by identifying a pedagogical "mistake," I was able to innovate a more inclusive and 
effective learning environment.

Strengths
My primary strength in this competency is my proactive commitment to seeking and 

implementing constructive feedback to refine my practice.  As noted by my partner teacher, I 
demonstrate a high degree of "openness to constructive criticism," treating every observation 
as an opportunity for professional evolution.  I do not merely receive feedback; I respond 
thoughtfully and integrate suggestions into my daily instruction, which has resulted in evident 
professional growth.  Additionally, I possess a strong aptitude for "maintaining an awareness of 
emerging technologies" (TQS 2f) to enhance student knowledge.  My ability to curate safe, 
efficient digital resources—such as The Canadian Encyclopedia—demonstrates my capacity to 
blend technological literacy with rigorous historical inquiry.  My willingness to learn, combined 
with a collaborative spirit, will enable me to build both personal and collective professional 
expertise within my school community.

Potential Area of Growth
While I have made significant strides in using digital tools for formative assessment, I 

seek to further develop my capacity to "seek, critically review, and apply educational research" 
(TQS 2d) specifically regarding differentiated instruction.  Currently, my repertoire for active 
learning—like the scavenger hunt model—is effective for many, but I want to ensure I am 
consistently meeting the needs of learners with diverse cognitive or linguistic requirements.  I 
plan to deepen my understanding of UDL so I can better support students who need more entry 
points into digital inquiry.  I want my classroom to feel flexible and welcoming, where all 
learners can participate with confidence.  Improving how I support those who struggle will also 
strengthen the learning experience for the entire classroom. 



Page  of 5 19

Competency 3. Demonstrating a Professional Body of Knowledge  
A teacher applies a current and comprehensive repertoire 
of effective planning, instruction, and assessment 
practices to meet the learning needs of every student.  
Achievement of this competency is demonstrated by 
indicators such as:  
a. planning and designing learning activities that: address 
the learning outcomes outlined in programs of study;  
reflect short, medium and long-range planning;  
incorporate a range of instructional strategies, including 
the appropriate use(s) of digital technology, according to 
the context, content, desired outcomes and the learning needs of students; ensure that all students continuously 
develop skills in literacy and numeracy; communicate high expectations for all students; foster student 
understanding of the link between the activity and the intended learning outcomes; consider relevant local, 
provincial, national and international contexts and issues; are varied, engaging and relevant to students; build student 
capacity for collaboration; incorporate digital technology and resources, as appropriate, to build student capacity for: 
acquiring, applying and creating new knowledge; communicating and collaborating with others; critical thinking; 
and accessing, interpreting and evaluating information from diverse sources; consider student variables, including: 
demographics, e.g. age, gender, ethnicity, religion; social and economic factors; maturity; relationships amongst 
students; prior knowledge and learning; cultural and linguistic background; second language learning; health and 
well-being; emotional and mental health; and physical, social and cognitive ability;  
b. using instructional strategies to engage students in meaningful learning activities, based on: specialized 
knowledge of the subject areas they teach; an understanding of students’ backgrounds, prior knowledge and 
experiences; a knowledge of how students develop as learners;  
c. applying student assessment and evaluation practices that: accurately reflect the learner outcomes within the 
programs of study; generate evidence of student learning to inform teaching practice through a balance of formative 
and summative assessment experiences; provide a variety of methods through which students can demonstrate their 
achievement of the learning outcomes; provide accurate, constructive and timely feedback on student learning; and  
support the use of reasoned judgment about the evidence used to determine and report the level of student learning.  
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Reflection
My approach to instruction is rooted in comprehensive planning and the strategic 

integration of digital pedagogy.  I collaborated with my partner teacher to manage weekly 
programming using “Chalk,” ensuring that daily activities were aligned with long-range unit 
goals.  When designing lesson delivery, I utilized Canva to create multimedia-rich slides that 
support diverse learning needs.  These presentations were intentionally structured to be 
substitute-ready, with clear logical progressions to maintain continuity of learning even in my 
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absence.  To support a healthy learning environment, I embedded movement breaks directly into 
my slide decks as a proactive strategy for managing student energy and improving focus.

In the process, I recognized a gap in how unit and lesson plans are shared and supported 
across the system.  New teachers often build resources from scratch and learn through trial and 
error, even when stronger mentorship and shared planning could accelerate their growth.  This 
insight has made me more aware of the importance of collaborative structures that help educators 
design with intention, reduce unnecessary workload, and better support student learning.

Strengths
A significant strength is my ability to bridge curriculum requirements with engaging, 

technology-driven formative assessments.  I ensure all learning activities address outcomes 
outlined in the Alberta Programs of Study by explicitly breaking down mandated objectives 
within every lesson conclusion.  This transparency helps me stay on task to maintain the link 
between student activities and the intended learning outcomes.  I excel at using gamification and 
variety to gauge student understanding, utilizing tools like Kahoot for high-energy reviews 
alongside literacy-based exit slips such as crossword puzzles and cross-curricular letter-writing 
assignments.  These assessment methods allow me to generate accurate evidence of student 
learning, communicate high expectations, and maintain engagement. 

Potential Area of Growth
To further strengthen my professional body of knowledge, I aim to enhance my capacity for 
differentiated assessment.  While my current exit slips and digital games provide excellent 
general data, I want to develop a wider variety of methods for students with diverse cognitive 
abilities to demonstrate their achievement.  I plan to broaden my repertoire of summative 
evaluation practices to allow for more personalized evidence of learning for my students.  By 
expanding my assessment toolkit to include more non-traditional and tiered options,  I can ensure 
that my evaluation practices become personalized and a choice of expression for every student, 
regardless of their starting point or learning variable.
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Competency 4. Establishing Inclusive Learning Environments 
A teacher establishes, promotes and sustains 
inclusive learning environments where 
diversity is embraced and every student is 
welcomed, cared for, respected and safe.  
Achievement of this competency is 
demonstrated by indicators such as:  
a. fostering equality and respect with regard to 
rights as provided for in the Alberta Human 
Rights Act and the Canadian Charter of Rights 
and Freedoms;  
b. using appropriate universal and targeted 
strategies and supports to address students’ strengths, learning challenges and areas for growth;  
c. communicating a philosophy of education affirming that every student can learn and be successful;  
d. being aware of and facilitating responses to the emotional and mental health needs of students;  
e. recognizing and responding to specific learning needs of individual or small groups of students and, when needed, 
collaborating with service providers and other specialists to design and provide targeted and specialized supports to 
enable achievement of the learning outcomes;  
f. employing classroom management strategies that promote positive, engaging learning environments;  
g. incorporating students’ personal and cultural strengths into teaching and learning; and  
h. providing opportunities for student leadership.  
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Reflection 
	 I am committed to a "Universal Design for Learning" philosophy, affirming that every 
student can be successful when provided with the right scaffolds.  Early in my placement, I co-
delivered a Health lesson focused on diverse learning modalities, using a self-assessment tool to 
help students identify their own strengths and preferred learning methods.  This foundational 
activity empowered students to advocate for their needs throughout the term.  To further engage 
diverse thinkers during a unit on the Plains of Abraham, I implemented a strategic simulation 
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where the class designed their own "plan of attack" before learning historical outcomes.  This 
inquiry-based approach allowed students to apply their personal and cultural strengths to a 
complex problem, fostering a high-engagement environment where critical thinking was 
prioritized over rote memorization. 

Strengths 
	 A core strength of my practice is "recognizing and responding to specific learning needs" 
through proactive differentiation.  For example, when assessing students on Indigenous 
societies and European exploration, I designed tiered assessments—discretely marked with an 
asterisk—to provide targeted supports for those who struggle with traditional testing formats.  
This ensured that the assessment accurately reflected their knowledge rather than their testing 
anxiety.  Additionally, I promote a positive learning environment by using visual aids and 
comprehensive review techniques.  As noted by my partner teacher, my use of imagery is highly 
effective, and I am diligent in providing timely, constructive feedback by reviewing materials at 
the end of lessons to ensure every student has the correct understanding. 

Potential Area of Growth 
	 To continue developing in this competency, I want to focus intentionally on building trust 
and inclusion as the foundation for classroom management.  I believe that when students feel 
safe, respected, and understood, they are better able to regulate their emotions and engage 
academically.  To strengthen this foundation, I plan to pursue professional learning on 
adolescent development and trauma-informed practices—particularly around predictability, 
student choice, and de-escalation.  These approaches not only support students who experience 
emotional dysregulation but also create a calmer and more equitable learning environment for 
everyone.  By expanding my skills in these areas, I can better anticipate student needs, respond 
with compassion, and create conditions where positive behaviour is encouraged through 
belonging rather than compliance. 
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Competency 5. Applying Foundational Knowledge about First Nations, Métis and Inuit 
A teacher develops and applies foundational 
knowledge about First Nations, Métis and 
Inuit for the benefit of all students.  
Achievement of this competency is 
demonstrated by indicators such as:  
a. understanding the historical, social, 
economic and political implications of: 
treaties and agreements with First Nations;  
legislation and agreements negotiated with 
Métis; and  
residential schools and their legacy;  
b. supporting student achievement by engaging in collaborative, whole school approaches to capacity building in 
First Nations, Métis and Inuit education;  
c. using the programs of study to provide opportunities for all students to develop a knowledge and understanding 
of, and respect for, the histories, cultures, languages, contributions, perspectives, experiences and contemporary 
contexts of First Nations, Métis and Inuit; and  
d. supporting the learning experiences of all students by using resources that accurately reflect and demonstrate the 
strength and diversity of First Nations, Métis and Inuit.  
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Reflection
In alignment with the goal of providing an authentic representation of First Nations, 

Métis, and Inuit peoples, I designed a unit on pre-confederation Indigenous societies that 
emphasized the distinct cultural identities of three specific groups.  My instructional goal was to 
break down the unique social, political, and economic structures of each nation.  To consolidate 
this learning, I utilized a Venn diagram as both an exit slip and a formal assignment.  This 
required students to identify exclusivity within specific cultures while also recognizing the 
universal similarities between them.  Throughout my instruction, I modelled linguistic respect by 
teaching students the importance of capitalizing "Indigenous Peoples," explaining that this is a 
matter of formal recognition and respect for their status as distinct nations.

Strengths
My primary strength in this area is my ability to integrate Indigenous perspectives into 

the Social Studies curriculum through structured, comparative analysis.  My partner teacher has 
noted my consistency in developing and applying foundational knowledge for the benefit of all 
students, confirming that my lessons are culturally responsive and pedagogically sound.  I excel 
at creating tools, such as the triple-circle Venn diagram, that help students organize complex 
information regarding Indigenous worldviews and histories.  Furthermore, my commitment to 
"linguistic accuracy" serves as a form of hidden curriculum, teaching students that respect for 
Indigenous communities is reflected in our professional language and writing standards.  This 
proactive approach ensures that I am not just teaching about Indigenous peoples, but teaching a 
mindset of respect and reconciliation.

Potential Area of Growth
While I have established a strong foundation in teaching pre-Confederation history, I 

want to grow in how I represent Indigenous perspectives in contemporary Canada.  Rather than 
relying solely on my own interpretations, I aim to ensure that students hear directly from 
Indigenous Peoples themselves.  This includes incorporating authentic voices from modern 
Indigenous leaders, artists, scientists, Elders, and Knowledge Keepers, so that students 
experience Indigenous cultures as living, evolving, and influential in the 21st century.  I also plan 
to seek local partnerships and digital resources—such as Elder-led webinars, Indigenous 
literature, and community-based initiatives—to diversify the pedagogical voices students 
encounter.  I recognize that I cannot fully or accurately represent Indigenous worldviews on my 
own, and that true inclusion requires making space for genuine representation, relational 
learning, and ongoing dialogue.
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Competency 6. Adhering to Legal Frameworks and Policies 
A teacher demonstrates an understanding 
of and adherence to the legal frameworks 
and policies that provide the foundations 
for the Alberta education system.  
• Adheres to the Alberta Programs of 

Studies 
• Ethical in actions and professional 

responsibilities  
Achievement of this competency is 
demonstrated by indicators such as:  
a. maintaining an awareness of, and responding in accordance with, requirements authorized under the Education 
Act and other relevant legislation;  
b. engaging in practices consistent with policies and procedures established by the school authority; and  
c. recognizing that the professional practice of a teacher is bound by standards of conduct expected of a caring, 
knowledgeable and reasonable adult entrusted with the custody, care or education of students.  
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Reflection
My practice is firmly grounded in a commitment to the legal and ethical responsibilities 

outlined in the Alberta School Act and the Teaching Quality Standard.  I prioritize the privacy 
and safety of my students above all else, which is why I have intentionally excluded student 
photographs and identifying names from my professional portfolio.  This decision is a direct 
application of FOIP (Freedom of Information and Protection of Privacy) guidelines and reflects 
my understanding of the digital footprint and the security of the children in my care.  By 
adhering to these privacy standards, I ensure that my professional documentation remains ethical 
and respectful of the boundaries established by the school division and provincial regulations.

Strengths
My primary strength in this competency is my consistent adherence to the professional 

Code of Conduct and the standards expected of a “reasonable adult” in a position of trust.  As 
validated by my partner teacher’s assessment, I demonstrate a reliable and professional presence 
within the school community.  I take my role as a legal representative of the education system 
seriously, ensuring that all my interactions—whether with students, staff, or parents—are 
governed by honesty, integrity, and a respect for the law.  My strength lies in my ability to remain 
stoic, providing a safe and predictable environment for student learning.  I also take pride in 
knowing, wholeheartedly, that I am and will remain a good role model for students.  Ultimately, I 
recognize that the ethical dimension of teaching is not merely procedural, but relational: students 
learn not only from what we teach, but from how we, as teachers, conduct ourselves.  
Maintaining that trust is central to my practice and personal philosophy as an educator.

Potential Area of Growth
As I transition into a lead teaching role, I look forward to deepening my understanding of 

the Teaching Quality Standards, specifically the responsibilities of a Certified Teacher.  
Performing an active role (and contributing to) the honourable role of leading the youth of 
tomorrow, I aim to move beyond simply “following the rules”.  I plan to seek opportunities to 
join school committees—such as the Health and Safety or Social Committee—to better 
understand how provincial legal frameworks are translated into daily school-site policies.  By 
engaging with administrative leadership and policy implementation, I hope to strengthen my 
ability to advocate for student rights, teacher rights, and professional ethics in all facets of my 
career.
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Strengths: The Pedagogy of Presence and Adaptation 
	 My primary strength as an emerging educator is rooted in my previous career as a 
personal trainer and strength coach: the ability to "stay on stage" with resilience, intentionality, 
and adaptability.  I recall a conversation with a high-profile client who noted that, unlike his 
corporate role where he could retreat to an office, my role required me to be constantly "on," 
engaging clientele and maintaining a charismatic attitude for hours on end.  This professional 
history has endowed me with a stamina and "stage presence" that translates seamlessly into the 
classroom.  However, my strength is not merely the ability to perform; it is the ability to perform 
meaningfully by progressing and regressing concepts based on a deep understanding of my 
students. 
	 Palmer (1997) argues that "good teaching cannot be reduced to technique; good teaching 
comes from the identity and integrity of the teacher" (p. 16).  My identity is forged in the 
discipline of coaching, where success depends on reading the room and adjusting the load.  In the 
gym, if a client cannot perform a movement, I regress the exercise to meet their current capacity; 
if they excel, I progress the intensity to foster growth.  I apply this same logic to the classroom.  
For example, during a unit on the Revolutionary War, I recognized that my initial "slide-show-
centric approach" was not engaging students effectively.  Rather than forcing the "curriculum-as-
plan" (Aoki, 2024), I regressed the passive delivery and progressed the interactivity by designing 
a digital scavenger hunt for the War of 1812.  This shift allowed me to maintain the "flow" of 
learning, balancing student skill with the appropriate level of challenge to reduce boredom 
(Zeybek & Saygı, 2023). 
	 Furthermore, I have learned that "stage presence" is not about dominating the room as a 
"sage on the stage," but about creating a safe container for learning.  Brookfield (n.d.) warns 
against the "hegemonic assumption" that a teacher must always be the center of attention (p. 49).  
To counter this, I use my presence to model enthusiasm and safety, specifically through "soft 
entries"—greeting students by name daily to gauge their readiness.  
	 My ability to progress and regress concepts is further evidenced in my approach to 
differentiation.  Just as I would customize a workout, I design tiered assessments (marked with 
an asterisk) for students who struggle with traditional testing, ensuring the assessment reflects 
their knowledge rather than their limitations.  By blending the performative stamina of a coach 
with the "pedagogic attunement" (Aoki, 2024) of a teacher, I ensure that my presence on stage is 
not an act of ego, but a deliberate strategy to scaffold student success. 
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Area of Growth: Designing for Flow, Fun, and Inquiry
The specific area of growth I intend to prioritize is Competency 3: Applying a 

Comprehensive Repertoire of Effective Planning and Instruction, with a specific focus on 
mastering gamification and inquiry-based pedagogy.  While I have successfully used tools like 
Kahoot and the digital scavenger hunt, I want to move beyond using these as isolated activities 
and instead embrace the role of Teacher as Designer.  Brown et al. (2020) argue that new 
teachers must not view themselves merely as implementers of curriculum, but as designers who 
engage in "continuous cycles of design–enactment–reflection" (p. 1).  My goal is to design 
learning environments where "fun" is not trivial, but a strategic pedagogical tool that makes the 
learning process smoother, memorable, and student-led.

My rationale for this focus is rooted in the concept of "flow."  Zeybek and Saygı (2023) 
highlight that gamification works by balancing a learner's skills with the difficulty of the task, 
creating a state of flow that reduces anxiety and increases intrinsic motivation (p. 250).  I believe 
that if students are having fun, they are more likely to take risks and engage in critical thinking. 
Though I perform well as the “sage on the stage”—where I am the sole source of knowledge—I 
want to become a better designer —where I design the "mechanics" (rules, points) and 
"dynamics" (emotions, fellowship) that allow students to navigate their own learning (Zeybek & 
Saygı, 2023, p. 238).

However, gamification must be rigorous.  I want to ensure that my gamified lessons foster 
deep critical thinking rather than surface-level participation.  To do this, I will integrate Gibson’s 
(2018) framework for "scaffolding critical questions."  Instead of students simply hunting for 
"googleable" answers to win a game, I want to design inquiries that demand analysis, 
interpretation, and evidence (Gibson, 2018, p. 200).  I’d like to investigate what types of play 
and inquiry can position the students as researchers, like Burwell’s photography lesson, intended 
to explore visual inquity methods and get students to research own communities (Burwell, 2024, 
p. 401).  Furthermore, what other forms of assessment can express lesson understanding and 
retention?

I recognize that prioritizing "play" in the classroom can sometimes be met with 
skepticism.  To sustain this growth, I must be vigilant against "Walnut Trees"—colleagues who 
may view gamified noise as chaos or lack of discipline (Gonzalez, 2013).  As Gonzalez (2013) 
notes, these cynical influences can be toxic to a new teacher's growth.  Instead, I will actively 
seek out "Marigolds"—supportive mentors who understand that a loud, active classroom is often 
a sign of deep engagement.  Additionally, I will utilize "Critical Friends" to help me scrutinize 
my gamified designs, ensuring they remain educationally sound and not just entertaining (Mat 
Noor & Shafee, 2021).  After all, what better way to improve as a teacher and sustain lifelong 
learning than with the help of insightful friends? 



Page  of 19 19

References

Aoki, T. T. (2024). Teaching as indwelling between two curriculum worlds: The coming 
into being of a pedagogical situation. Alberta Journal of Educational Research, 70(2), 381–385. 
(Original work published 1986)

Brookfield, S. D. (n.d.). Becoming a critically reflective teacher. (Chapter 1).

Brown, B., Friesen, S., Beck, J., & Roberts, V. (2020). Supporting new teachers as 
designers of learning. Education Sciences, 10(207), 1–14.

Gibson, M. L. (2018). Scaffolding critical questions: Learning to read the world in a 
middle school civics class in Mexico. Journal of Adolescent & Adult Literacy, 62(2), 199–210.

Gonzalez, J. (2013). Find your marigold: The one essential rule for new teachers. Cult of 
Pedagogy.

Mat Noor, M. S. A., & Shafee, A. (2021). The role of critical friends in action research: A 
framework for design and implementation. Practitioner Research, 3, 1–33.

Palmer, P. J. (1997). The heart of a teacher: Identity and integrity in teaching. Change: 
The Magazine of Higher Learning, 29(6), 14–21.

Zeybek, N., & Saygı, E. (2023). Gamification in education: Why, where, when, and how?
—A systematic review. Games and Culture, 19(2), 237–264.


